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Abstract 
Within the new educational framework, study programs for foreign students who attend the preparatory year in order to learn 
Romanian have undergone lots of changes to meet the requirements imposed by the reform of the educational system and to 
fulfill the objectives of the globalization policy. As a result, the number of Romanian classes in the curriculum of the preparatory 
year was reduced from 28 hours/week to 24 hours/week for the second semester, but, in addition, classes of Romanian Culture 
and Civilization came to supplement them. 
The present study is based on the results of an investigation carried out within the Romanian Culture and Civilization classes, 
whose main aim was not only to familiarize the students with the Romanian culture, but also to help them better interact and 
function as a homogeneous group in spite of their cultural diversity. The paper aims at studying to what degree cultural diversity 
and cultural identity marks specific to students coming from various countries can be used for facilitating their adaptation to the 
culture and mentality of the host country. 
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1. Introduction 
The Culture and Civilization course takes place on the second term of the academic year, when the students 
already have an A2 level of linguistic competences in Romanian language.  
The module of Culture and Civilization comprised one hour of lecturing and one hour of seminar per week. There 
were proposed general topics such as: Romania/Romanian Towns, Unique places in Romania, Romanian 
architecture, Romanian specific food, Romanian scientific and cultural personalities, Aspects of the Romanian 
traditional culture and civilization. 
Though multiculturality is a theme of major importance and debate for the present day society, one can find that 
the concept itself does not have the same meaning in various cultures and studies. Thus we feel the need to clarify 
the meaning of the term itself for the present paper.  
Studies coming from the United States, such as Anand Marri’s (2005) “Building a Framework for Classroom-
Based Multicultural Democratic Education: Learning From Three Skilled Teachers”, show how, for many American 
teachers, a multicultural class or background usually means a multiracial class, with the tendency of considering that 
race and culture are one and the same. 
Although the present paper refers to teaching Romanian culture and civilization to students who vary in terms of 
race, ethnicity and gender, we have chosen not to make a race difference between these students and not to perceive 
cultural differences in terms of racial variation. 
2. Methodology 
2.1. Participants 
The target group for our study was made up of the preparatory year students who have attended Romanian 
language classes for one term. These students acquired an A2 level in Romanian language at the beginning of the 
second term and reached B1 level at the end of the second term.  
We worked with four groups of foreign students. Two of these groups were homogenous, consisting only of 
Angola students (44 students divided evenly into the two groups), the third group was heterogeneous, consisting of 
10 students coming from Italy (1), Gabon (1), Angola (1), Jordan (2), Russia (1), Azerbaijan (1), Iraq (2) and Syria 
(1) and the fourth group consisted of 13 students from Turkmenistan and one student from Albania. We should 
mention that the lecture took place with all the groups together and that the seminaries were held with each group 
separately. However, during the activities implying students’ presentations of different aspects from their specific 
culture, we adopted the practice of inviting their colleagues from different groups as guests. This insured a more 
fruitful context for the presentation and an open access to the flow of information for all the students.  
2.2. Research objectives 
The main objective of this paper is to present the results of an experimental approach which aimed to the 
improvement of the actual delivery of the information about the Romanian culture and civilization. More 
specifically, we started from the assumption that a multicultural teaching and learning context† can be seen not only 
from the perspective of the precautions the lecturer should bear in mind or of the additional strategies he/she may 
†There are some major issues to address when teaching culture and civilization to a multicultural class: differences of culture, differences in 
perceiving certain cultural value, differences in the students’ learning style and in their expectations from the process of learning. With regard to 
the students’ learning style, an extensive literature can be cited to support the differences stemmed from the difference of culture and educational 
system in the country of origin (Chou, Hui-Min. (2007). Multicultural Teacher Education: Toward a Culturally Responsible Pedagogy; Marquez 
Chisholm, Ines. (1994). Preparing teachers for multicultural classrooms; McAllister, Gretchen & Jordan Irvine. Jacqueline. (2000), Cross Cultural 
Competency and Multicultural Teacher Education; Premier, Jessica Aimée & Miller, Jenny. (2010). Preparing Pre-service Teachers for 
Multicultural Classrooms; den Brok, Perry & Levy, Jack. (2005). Teacher–student relationships in multicultural classes: Reviewing the past, 
preparing the future.). 
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need to apply, but also as an advantage and a support to make the course more dynamic and effective. The main idea 
was that, besides the actual information about Romania and its culture and civilization, we could organize and 
deliver the content of the course in such a manner that the foreign students might use it as a template to follow in 
conceiving their own presentations about their native countries. We should mention from the beginning that we 
staked firstly on the fact that the students had a good level of linguistic competence and, at the same time, on the fact 
that they were open to actively participate in the process of their own training. Our assumption proved to be valid as 
the majority of the students actually assumed the completion of their tasks (some of them manifesting even 
enthusiasm in doing their presentations). In fact, we also aimed to determine the students to manifest their 
availability and interest in sharing aspects of their own cultures to the others and to open-mindedly present genuine 
aspects which surpassed the stereotypes.  
This year we started teaching the Romanian Culture and Civilization course from the hypothesis that cultural 
diversity and differences may be taken into account not only as potential obstacles, but also as a support for a 
multicultural approach to the culture and civilization information.
2.3. Research instrument 
It is worth mentioning that the Romanian culture and civilization course was firstly introduced during the 
academic year 2012-2013, which means that in our teaching approach we had already accumulated the experience of 
the previous year.  
In order to better meet the needs and expectations of the foreign students, we used a questionnaire comprising 11 
open and closed items. This questionnaire was in fact the support for a guided composition which was intended to 
reflect the students’ initial experiences about the Romanian culture and society. The same questionnaire was used 
with the students from the preparatory year both in this academic year and in the previous one. ‡
Q1. What did you know about Romania before coming here and where did you get the information from? 
Q2. What impressed you most when you first arrived in Romania? (What was more different than your country?) 
a. Architecture 
b. Language 
c. Food 
d. People 
e. New climate 
f. Other aspects (please mention) 
Q3. What are the similarities between your country and Romania? 
Q4. What places did you visit in Romania? Which one did you like and why? 
Q5. What places in Romania would you like to visit? 
Q6. What Romanian celebrations do you know? 
Q7. Are there any similar celebrations in your country? If yes, which ones? 
Q8. What Romanian personalities do you know? 
Q9. How do you spend your spare time in Romania? 
Q10. Do you have any Romanian or foreign friends here? 
Q11. Who helped you more to adapt to the Romanian way of life? 
a. Romanian friends 
b. Colleagues from other countries 
c. Teachers 
d. Other people (please, mention). 
‡The questionnaire was previously published in the study Cultural Integration of Foreign Students by Means of Romanian Culture and 
Civilization Classes  in ”Social and Cultural Interferences in the Black Sea Region”, EUBSR 2013, International Conference, Volume 3, Italian 
Academic Publishing, 2014, (authors Cristina Gafu, Cristina Iridon, Mihaela Badea), p.10
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The first item of the questionnaire was meant to identify the quality of the information the students had 
previously acquired and to warn the lecturer about the potential stereotypes and misconceptions concerning 
Romania and the Romanian society. Moreover, we thought that the answers to this question would give us a hint 
about the students’ first points of interest concerning the host country. Finding out what type of information they 
primarily searched for could tell us which were, in their opinion, the main aspects which might have helped them 
adapt and integrate in the new environment.  
The second item was structured around five support clues which were suggested by the answers we had received 
during our interactions with the students from the last four generations. By means of the first part of the question we 
intended to discover what the new aspects with a potential impact on the students’ future adaptation to Romania are. 
These are aspects that might raise confusion, lack of orientation, misunderstanding and frustration. The second part 
of the question was meant only to clarify what they considered different based on a first impression comparison with 
their own country. For the Romanian culture and civilization lecturer, the students’ answers may constitute a guide 
in choosing the topics of discussion with them, the course being also conceived as a support and help for a better 
integration and understanding of the Romanian society and culture.  
The third question had the role to determine the students to process the information they had already gathered 
about Romania and to reflect on it in the sense of discovering possible support points (familiar elements, already 
known practices, similar mentality patterns, similar images in the environment) to connect them with the Romanian 
realities.   
Taking into account that the questionnaire was applied after the students had already lived in Romania for five 
months,  we  wanted  to  know  (by  means  of  items  4  and  5)  how  much  they  discovered  from  the  host  country  and  
mostly which were the gaps in their mental map concerning the orientation not only in the geographic space, but 
also in the specificity of the Romanian environment. From this perspective, the lecturer may fill in the information 
trying to offer alternatives.   
By  means  of  items  6  and  7,  we  wanted  to  create  a  first  link,  and  introduction  to  the  topics  connected  to  the  
Romanian culture and civilization. We chose to ask the students about celebrations because for foreigners these are 
the events they usually become aware of more easily. When applying the questionnaire, the students had already had 
the  chance  to  find  out  about  the  National  Day  of  Romania,  the  Christmas,  the  New  Year’s  Eve,  First  of  March.  
Thus, even if they did not have the complete information about the significance of the celebrations in the Romanian 
culture, they informally became receptive to some of the Romanian traditions.  
Starting from the assumption that personalities are visible worldwide, being considered sometimes representative 
for a country’s image, and disseminating at the same time information about a specific country, we introduced item 
8  in  the  questionnaire.  By  means  of  this  item  we  also  targeted  to  the  fact  that  personalities  are,  in  some  cases,  
creators  of  cultural  values  or  that  they  actively  take  part  in  the  process  of  evolution  of  a  country,  playing  an  
important role in a nation’s history.  
The last three items of the questionnaire were connected with the opportunities students had to integrate in the 
Romanian social and cultural environment and to correctly understand the specific of the social networks within the 
Romanian contemporary society. 
The questionnaire was regarded as a useful instrument in identifying the foreign students’ interests and their main 
concerns about the milestones of the Romanian society and about the values and mentality of the host country. The 
results of the questionnaire were supposed to be useful in conceiving the main themes and the structure of the 
course. The analysis of the answers obtained from the students provided us with additional information which was a 
real support in the improvement of the contents of the course, in adding new modules in the already existent 
structure and also in adopting a new strategy regarding the actual delivery of information and the interaction during 
the seminars.  
2.4. Data collection 
The questionnaire was distributed during the first lecture and the students were asked to write their compositions 
as homework. We adopted this strategy as we intended to offer the students the opportunity of reflecting over their 
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first experiences and rendering them in an honest manner and without being influenced by the lecturer’s authority. 
In this respect we should also mention that the compositions were anonymous.   
Each question was explained to the students trying to make them understand that we needed an honest answer 
without the appeal to informative sources like the Internet or published materials such as touristic guides and 
brochures. 
2.5. Data analysis and results 
Analyzing the data contained in the students’ compositions, we initially noticed that the students used two types 
of sources in the attempt to acquire the information needed for a first contact with the Romanian society: formal 
sources and informal ones. Most of the information was retrieved from the Internet, but there were students 
(especially  those  from  Turkmenistan  and  from  the  Arab  countries)  who  decided  to  study  in  Romania  and,  as  a  
consequence found out about our country, by means of their colleagues who had studied in the previous years in the 
Petroleum-Gas University. Some students had connections in Romania before their arrival here: relatives, 
acquaintances, and another category of students came in Romania at the advice of family members who had studied 
in our university decades ago, during the communist regime. We can appreciate that the students who had access to 
first hand testimonies about Romania were prepared with a more realistic image of the host country avoiding the 
distortions and the stereotypes from the less credible source, the Internet.  
The students from the target group mentioned two main formal sources: some (the students from Turkmenistan 
and Albania) had learned about Romania during their geography and history lessons from school and the students 
from Angola learned about Romania from the Embassy. The formal sources proved to be, if not complete, at least 
accurate. More relevant is the type of information the students searched for, first of all because, from some of their 
answers we could acknowledge that many of them arrived in here with very little information to help them in their 
first stage of adaptation here. These students admitted to searching for information about climate, people’s 
mentalities, religion and political system. Their special interest was if Romania is a country governed by democratic 
rules which could guarantee their freedom of manifesting themselves according to their cultural/ethnic identity. We 
have to mention here that, from the students’ answers we could not detect an actual concern about the existence of 
racist orientations in the Romanian society.  
Regarding the differences between their native and the host country the students mentioned, the most notable 
impact appears to have been the visual one: they were impressed by the differences in the architectural style of the 
Romanian cities, mostly by the mixture of new buildings with communist blocks of flats and old houses built at the 
beginning  of  the  20th  century.  The  second  factor  of  impact  was,  in  a  logical  way,  their  first  contact  with  the  
population: their impressions were based on limited interactions with the Romanians taking into account that, in the 
first period of residence in Romania, language was still an impediment in their communication. The students’ first 
observations were mostly connected with Romanians’ attitude towards them, and in some cases with their 
appearance (the Angolan and Turkmen students who were used with different anthropological profiles). The third 
factor which influenced the students’ adaptation to the Romanian environment was the climate. The Turkmen 
students mentioned the wet weather and the Angolans were especially concerned about the cold Romanian winters. 
More interesting for our approach were their comments about the specific of the food habits and practices of the 
Romanian people, alimentation being part of the cultural tradition of a country. In some cases the students’ interest 
was motivated not only by the basic needs of their existence, but also by their principles which were related to their 
cultural (religious) traditions.  
The exerts dedicated to the similarities/differences between the students’ native country and Romania proved that 
the students’ interest was mainly focused on the differences, a fact which may suggest the substantial impact the 
change had on their state of mind. Taking into account the importance of some impact factors on students’ 
adaptation to the social and cultural Romanian environment, the lecturer may find a solution to respond to their 
concerns by, for example, introducing some modules about the Romanian traditional background in order to help the 
students process more easily the multitude of new stimuli. At the same time the lecturer may use the similarities 
(food, in the case of the Russian, Turkmen and Albanian students, words with common origin, people’s attitudes) as 
link factors for the introduction of new knowledge. For example, students’ answers to question number seven, 
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related to similar celebrations in the two countries, were the real support in elaborating the actual delivery of the 
module dedicated to Romanian traditions and customs. The fact that students had basic information, at least, about 
what Christmas and New Year’s Eve represent offered us the necessary fundament in order to introduce the details 
concerning the specific of Romanian cultural identity.  
Starting from the students’ answers to items 4 and 5, regarding their visits to various places in Romania and their 
options for future visits, the lecturer could draw the conclusion that the course should have the function of opening 
their horizons about the Romanian material culture and the Romanian natural monuments. We took into account the 
fact that the students mentioned as places worth visiting the sites which are usually popularised for touristic reasons, 
and that only few are aware of the existence of other valuable sites, such as architectural monuments such as old 
monasteries, castles and medieval cities) or natural monuments.  
The fact that almost all the answers to question eight contained the name of pop music singers and sports stars 
proved that the module destined to offer the students a minimum of information about some representatives of the 
Romanian culture and history was a necessary component in order to diminish students’ lack of information. In this 
case, we could acknowledge that the students’ primary sources of information were the Internet, the TV and radio 
broadcasts which in nowadays Romania are concentrated mostly on the artificial and commercial values.  
The answers to item number nine were relevant as we noticed that students’ interests and preoccupations in their 
spare time were not connected with activities implying the discovery of the Romanian culture, understandable if we 
take into account their age category (17-25 years). The students’ entertainment activities were mostly shopping, 
sports,  going  to  clubs,  and  interaction  with  their  friends  both  face  to  face  and  on  the  social  networks.  The  
possibilities to find out informally about the Romanian cultural context were also reduced due to the fact that only a 
few of them managed to integrate in a Romanian group of friends, most of the students preferring to spend their time 
with  their  colleagues  from  the  same  country  or  with  other  foreign  students.  It  is  also  worth  mentioning  that  they  
indicated as their main support in their attempt to adapt to the host country their colleagues from their own country 
and an important clue for the lecturer’s strategy, their teachers, especially their Romanian language teachers. 
3. Conclusions 
The aim of our study was to explore the most effective ways in which cultural diversity and differences may be 
taken into account not only as potential obstacles, but also as a support for a multicultural approach to the culture 
and civilization information. 
Teaching the Romanian Culture and Civilization course has been a challenge if we take into account the 
following reasons:  
Teaching Culture and Civilization in Romanian implied the existence of an already acquired linguistic 
competence from the students (at least level A2). The effective implementation of such a course starts from the 
premise that all the participants in the course (students from the preparatory year) have a quite homogeneous level of 
language acquisition. In reality, the four groups of students were different. Even if groups A and B started learning 
Romanian language almost at the same time, the students in group A managed to obtain better linguistic 
achievements  after  one  term  of  study  than  group  B.  Groups  C  and  D,  with  students  from  Angola,  started  their  
Romanian language classes later than the first two groups, so, their level of language acquisition was even lower 
than it was the case with the other groups. Taking into account the situation, the teacher had to diminish the 
impediment of transmitting the same quantity of information in an accessible manner for all the students regardless 
of their heterogeneous linguistic competence. 
The second issue to consider was that the students came from various and noticeable different geographic 
regions, having a different cultural background and different mentality patterns. We worked with students from 
Turkmenistan, Angola, Russia, Italia, Jordan, Iraq, Syria, Albania, Gabon and Azerbaijan. We started from the 
assumption that introducing aspects connected with a new cultural model automatically triggers a comparison 
mechanism with the native cultural model. In this case we had to deal with a multitude of cultural patterns as 
comparison basis. Taking into account this issue the lecturer had to be prepared with a minimum of knowledge 
about each country: geographic characteristics, history, religious ideologies, particular cultural marks of each 
country, even the political state of affairs. Apart from the mere knowledge, the lecturer should have the ability of 
helping the students deal with these differences and accept diversity. The belonging to different geographical 
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regions and to a different historic and cultural background has to be considered as shaping factors for the students’ 
adaptation to the host country and for their integration in a social network and in the academic community. 
The third issue we had to take into account refers to the students’ experiences as concerns the educational 
practices and the attitude towards training and education. In some cases, we also had to ponder over the aspect of the 
accessibility of information in the students’ home countries. 
In spite of the differences regarding ethnicity (with all the aspects implied from different language, different 
traditions and customs, different religious beliefs etc.) and even race, we think that the potential problems which 
might have occurred because of the prejudices (let alone the extreme case of racism) were insignificant for the 
students’ interaction during the classes. However, it is worth reflecting on the influence of certain preconceptions 
which generally contribute to the configuration of the initial perception and image about various countries and 
peoples. We refer here, for example, to the clichés or stereotypes (be them positive or negative) people have about 
each other. The course was meant not only to provide basic information about Romanian culture and the Romanian 
people, but also to become an opportunity for the students to learn more about each other beyond the limits of the 
usual stereotypes.
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